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Abstract
The study attempted to determine whether there
had been significance difference in the
Research Self-Efficacy Level of 13 Junior High
School Language Teachers in Guiguinto
National VVocational High before and after their
Learning Action Cell session School-Annex in
Guiguinto, Bulacan utilizing purposive
sampling.
The study utilized one-group pretest—posttest
quasi-experimental research design in which
standardized instrument was used the primary
data gathering tool. The data were presented
using tables and the results of the study were
tabulated and processed using Statistical
Packages for Social Sciences (SPPS).
The results of the study revealed that the
respondents had a “Moderate Extent” level of
Research self-efficacy during the Pre-Test.
However, after the Learning Action Cell
session when the Post-Test was administered,
the respondents reported a “Great Extent” level
of Research Self-Efficacy with the mean
average of 3.98.
Thus, the study rejected the null hypothesis
which stated that there is no significant
difference between the level of Research Self-
Efficacy of the respondents and Learning
Action Cell session during pre-test and post-
test. An action plan on the further enhancement
of Learning Action Cell session was generated
based on the findings of the study.
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Introduction

The teachers in the Philippines are tasked to develop
learners that are equipped with 21t Century skills as
it is mandated in the Enhanced Basic Education Act
of 2013 which commonly known as the “K to 12
Curriculum” (Official Gazette, 2018). In order to
achieve this goal, teachers must continuously
engage in classroom research.

Coghlan and Brydon-Miller (2014) [5] defines
classroom-based research as the conduct of
collaborative and evidence-based inquiry in one’s
classroom practices and strategies in order to
develop pedagogy which would lead to a beneficial
learning experience of students.

The Department of Education (DepEd) singles out
the importance of engaging in classroom research as
stipulated in DepEd Order No. 39 (2016) [10]. The
said order adopts the Basic Education Research
Agenda which institutionalizes the policies and
programs for research. It also advocates teachers’
engagement in research for the agency believes that
through  research initiatives  improvements,
innovations and interventions based in research
results and findings.

Moreover, the agency acknowledges the need for
professional learning communities among its
teachers and as a response, DepEd established the
Learning Action Cell (LAC) as a K to 12 Education
Program School Based Continuing Professional
Development Strategy for the Improvement of
Teaching and Learning. The said program intends to
develop and nurture teachers’ competence in terms
of curriculum, instruction and assessment.
Furthermore, the LAC session serves as the safe
space for teachers to improve their content and
pedagogical knowledge, practice, skills, and
attitudes (DepEd Order No. 25, s. 2016) [9].

More importantly, LAC sessions directly aims to
significantly affect the student learning and holistic
development. With the advancing demands of the
21% Century world, teachers must always prioritize
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on which topic should be discussed for each session.
In order to become reflective teachers, conducting
LAC session on Action Research is hypothesized to
bridge the teachers’ reluctance to conduct
classroom-based research and to successfully author
one.

A study by Ulla (2018) [23] that explored on the
experiences of Philippine 11 public school teachers
in Mindanao, Philippines who had classroom
research project suggested that although teachers’
motivations to do research were more personal
rather  than  professional  although  they
acknowledged that there are some benefits of doing
school and classroom-based research for their
teaching practices and career development.

Itis also noteworthy to mention that aside from LAC
sessions, the research self-efficacy level of the
teachers should also be looked into. It is believed
that self-efficacy plays a significant role to
individuals as it is defined as the beliefs in the ones’
ability to execute courses of action or attain specific
performance outcome (Chea & Shumow, 2015) [4].

Bandura in Amini et al (2014) [1] believed that there
is a difference between individuals with high self-
efficacy and those with low self-efficacy.
Individuals with high level of self-efficacy believe
that they can carry out task than those with low self-
efficacy levels. Dullas (2018) noted that the impact
of perceived efficacy is significant in human
functioning which includes goals, aspirations,
outcome expectations, affective proclivities and
perception impediments and opportunities in the
social environment.

Hence, the paradigm of self-efficacy deals how
professionals like teachers can regulate their human
functions and over the events that affects their lives
especially their professional growth. This is
particularly evident particularly when teachers are
given research tasks inside the classroom. Likewise,
the learners’ choices, level of motivation, quality of
functioning, resilience to adversity and vulnerability
to stress and depression are inclusive of teachers’
self -efficacy.

As the country highlights the significance of lifelong
learning experiences for both learners and teachers
in the K to 12 Enhanced Basic Education
curriculums, it is truly of significance to check on
the role of Learning Action Cell session in the
Research Self-Efficacy Level which will serve as the
basis for the development of an action plan.
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Given the abovementioned premises, the study
postulated that there was no significant difference
between the level of Research Self-Efficacy of the
respondents and Learning Action Cell session
during pre-test and post-test.

Statement of the Problem

The research aimed to improve the level of Research
Self-efficacy of Language Teachers of a Public
School through Learning Action Cell session.

Specifically, the study sought to answer the
following questions:

1. How may the level of Research Self-efficacy of
the respondents be described before the
Learning Action Cell session?

2. How may the level of Research Self-efficacy of
the respondents be described after the Learning
Action Cell session?

3. Is there a significant difference between the
level of Research Self-Efficacy of the
respondents and Learning Action Cell session
during pre-test and post-test?

4. What action plan maybe suggested furthering
enhancing the level of Research Self-Efficacy
of the respondents based from the findings of
the study?

Methods

Research Design: The research study used quasi-
experimental design to determine the significant
difference between research self-efficacy level of
language teachers and learning action cell session. A
quasi-experiment is an empirical interventional
study used to estimate the causal impact of an
intervention on target population without random
assignment. This method fitted the study well since
the study utilized one-group pretest-posttest in
determining the significant difference in Language
Teachers’ research self-efficacy level before and
after their learning action cell session.

Respondents: The research study used purposive
sampling. According to Fraenkel, Wallen, and Hyun
(2011) [12], purposive sampling is a sampling, in
which researchers do not simply study whoever is
available but rather uses their judgment to select a
sample they believe, based on prior information, will
provide the data they need. The respondents of the
study were Junior High School Language teachers in
Guiguinto National VVocational High School-Annex
in Guiguinto, Bulacan. A total of 13 Junior High
School Language teachers were assigned as samples
of the study which is shown in Table 1 presenting its
percentage in terms of gender.



Table 1: Respondents of the Study

F %
Male 4 30.77
Female 9 69.23
Total 13 100%

The study's respondents included four (4) males
(30.77 percent) and nine (9) females (69.23 percent).
This signifies that the female has a larger number
than the man.

Instrument of the Study: The instruments utilized
in this study were a pretest and a posttest to assess
the respondents' research self-efficacy. The
Research Self-Efficacy Scale (RSS), a survey
questionnaire, was used as the study’s principal tool
to assess Language instructors' research domain
specific self-efficacies. This measure comprised of
19 questions ranging from 1 (Very Little Extent) to
5 (Very Great Extent) on a 5-point Likert-type scale
(Buyukozturk, Atalay, Sozgun, & Kebapg, 2011)
[3]. There was no scoring in reverse. Teachers with
high ratings had a high level of research self-
efficacy. Buyukoztirk et al. (2011) reported that the
scale's alpha coefficient and split-half reliability
coefficient were.87 and.85, respectively. In the
current study, reliability analysis found an alpha co-
efficient of.89 for RSS.

The pretest was given before the groups were given
the learning action cell session, and the posttest was
given after the groups were given the learning action
cell session. According to Section 35 of DepEd
Order No. 35, In 2016, a Learning Action Cell

(LAC) is a group of teachers who participate in
collaborative learning sessions guided by the school
head or a certified LAC Leader to solve shared
concerns in the school. Teachers' awareness and
expertise of the curriculum and classroom
procedures improve as a result of LAC sessions,
which stimulate critical reflection.

Data Gathering Procedures: The researchers used
a pretest to acquire the essential information.
Following that, a learning action cell session was
held. The researchers then conducted a posttest.
Initially, the teachers were to be given Likert scale
assessments with 19 items in both the pretest and
posttest to assess their research self-efficacy.

Statistical Treatment of Data: Frequency counts,
percentage distribution, and mean results were used
to process the data. Furthermore, the t-test, an
inferential statistic, was utilized to assess whether
there was a significant difference between the
respondents' research self-efficacy and the learning
action cell during the pretest and posttest.

Results and Discussion
The data gathered were presented, analyzed, and
interpreted as follows:

Table 2: Mean Distribution on Pre-test and Post-Test of Self-Efficacy

Pre-test Post-test
Item Mean Average Verbal Interpretation Mean Average Verbal
Interpretation

1 4.08 Great Extent 4.23 Great Extent
2 3.46 Moderate Extent 4.00 Great Extent
3 3.54 Great Extent 3.85 Great Extent
4 3.46 Moderate Extent 4.00 Great Extent
5 3.77 Great Extent 4.00 Great Extent
6 3.92 Great Extent 4.08 Great Extent
7 3.31 Moderate Extent 3.77 Great Extent
8 3.15 Moderate Extent 3.54 Great Extent
9 3.46 Moderate Extent 3.85 Great Extent
10 3.08 Moderate Extent 3.85 Great Extent
11 3.38 Moderate Extent 4.00 Great Extent
12 3.38 Moderate Extent 4.08 Great Extent
13 3.23 Moderate Extent 3.92 Great Extent
14 3.15 Moderate Extent 3.92 Great Extent
15 3.38 Moderate Extent 4.00 Great Extent
16 3.38 Moderate Extent 4.00 Great Extent
17 3.38 Moderate Extent 3.85 Great Extent
18 3.23 Moderate Extent 3.92 Great Extent
19 3.15 Moderate Extent 3.77 Great Extent
Total 3.42 Moderate Extent 3.93 Great Extent
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Table 2 revealed the mean distribution of the pretest
and posttest of the Language teachers. As observed,
posttest results imply that more teachers who are

likely to have great extent of self-efficacy than
during pretest.

Table 3. Distribution on Significant Difference of Pre-test and Post-test in Self-efficacy

Pre-test Post-test
Mean 65.15385 74.84615
Variance 68.14103 141.141
Observations 13 13
Pearson Correlation 0.20335
Hypothesized Mean Difference 0
Df 12
Ct Stat -2.68501
P(T<=t) one-tail 0.009926
t Critical one-tail 1.782288
P(T<=t) two-tail 0.019852
t Critical two-tail 2.178813

Table 3 presents the distribution on significant
difference of pre-test and post-test in self-efficacy.
Since the P-value is 0.01, which is less than the alpha
of 0.05, this means that there is a significant
difference between the level of Research Self-
Efficacy of the respondents and the Learning Action
Cell session during pre-test and post-test. The result
is supported by Yang, Quadir and Shing Chen

(2015), which found out that self-efficacy, could
affect English learning performance, with the results
revealing that it had a significant positive influence

on learning performance.

Proposed Action Plan

Research | Objectives Programs/ | Time | Expected Outcome
Topic Strategies/ | Frame
Activities
Conceptu | The teacher is expected to: LAC June Matrices of the following:
alization | 1. to learn on how to identify research | Session 2022 1. Topic Identification
Phase topic and problem; through 2. Review of Related
2. to carry out related review of | Webinar Literature
literature using various channels | Series that
(internets, library, etc); centers on Accomplished Introduction of the
3. to systematically keep record of the | Research Study that includes the following:
results of the literature survey; Conceptua 1. Trends
4. to generate research and null | lization 2. Issues and Problems
hypotheses of the study; 3. Obijectives of the Study
5. to design the conceptual framework 4. Contributions of the
of the study; and 6. to write a Study
publication-standard introduction
Design The teacher is expected to: LAC Augus | Formulated and  Validated
Phase 1. to understand the different research | Session t Research Instrument
methodologies; through
2. to choose an appropriate sampling | Write- Draft of the Proposed Research
design for a study; shop Design of the Study as a
3. to formulate / to select fitting | training continuation of the accomplished
research instrument for the study; and | that center Introduction
4. to decide the appropriate statistical | on
methods for the study; Research
Methodol
ogy
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Empirica | The teacher is expected to: LAC Octob | Draft of the Data Gathering
| Phase 1. to choose the appropriate data | Session er Procedures
gathering method necessary for the | through 2022 | Accomplished Consent Forms of
study; and Webinar the respondents
2. to identify the ethical considerations | Series that
for the study centers on
Data
Gathering
Method
Analytic | The teacher is expected to: LAC Dece | Draft of the Data Presentation,
al Phase | 1. to learn how to present, analyze and | Session mber | Analysis, and Interpretation of the
interpret data; through 2022 Study
2. to draw conclusion and | Webinar
recommendation based on the findings | Series that
of the study centers on
Data
Presentati
on,
Analysis,
and
Interpretat
ion
Dissemin | The teacher is expected to: Research | Febru | Published Paper in a Refereed
ation 1. to join in a Paper Presentation; and | Festival: ary Journal
Phase 2. to publish the paper presented. A 2022
Celebratio
n of the
Faculty
Research
Findings

The proposed action plan includes objectives,
programs, activities or strategies, time frame and
expected outcome. The main purpose of this plan is
to improve the research self-efficacy level through
learning action cell session. The said plan focuses in
promoting the research culture specifically for
language teachers. Utilizing this plan would
intensify the research productivity by writing a
completed study, presenting it in research
colloquium and published it in refereed journals.

Conclusion

In the light of the findings of the study, the following

conclusions were drawn:

1. Understanding the motivational constructs like
self-efficacy is a significant factor in the
teaching-learning process as it serves as a gauge
on individual’s confidence in research
engagement.

2. The Learning Action Cell session plays a
significant role in teachers’ level of research
self-efficacy and that LAC sessions should be
conducted regularly for teachers’ professional
growth.

3. The null hypothesis there was no significant
difference between the level of Research Self-
Efficacy of the respondents and Learning
Action Cell session during pre-test and post-test
was rejected.
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Recommendations

Based on the findings and conclusion of the study,

the following recommendations are hereby offered:

1. That the school heads provide frequent LAC
sessions to teachers that will foster a productive
research-engaged working atmosphere;

2. That the teachers be aware of their attitudes and
their levels of confidence when they are
assigned to accomplish any academic writing
tasks;

3. That the academic heads, school administrators
and curriculum developers will ensure that the
research culture among teachers be advocated
and should put into considerations of are
mindful motivational construct assigning
academic writing tasks among the teachers.
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