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Introduction 
The post-pandemic era has introduced a wide range 

of unprecedented challenges for educators 

worldwide, with teachers in China experiencing 

significant disruptions to their professional and 

personal lives (UNESCO, 2021). The sudden 

transition to online teaching during the pandemic 

demanded swift adaptation to digital tools and 

platforms, while the introduction of hybrid 

classroom environments post-pandemic added new 

layers of complexity to teaching practices (Zhang & 

Liu, 2022). Moreover, increased expectations from 

stakeholders, including students, parents, and 

educational authorities, have amplified pressure on 

teachers to meet academic goals while managing 

technological and logistical hurdles. These demands 

have led to heightened stress levels, professional 

fatigue, and concerns about long-term mental health 

among educators. 

 

Amid these challenges, emotional intelligence (EI) 

has emerged as a crucial factor in helping teachers 

navigate the emotional and psychological demands 

of their profession. EI, defined as the ability to 

recognize, understand, and manage emotions in 

oneself and others, is increasingly recognized as a 

protective factor against stress and burnout in high-

pressure environments (Goleman, 1995; Lazarus & 

Folkman, 1984). Despite the growing body of 

literature on the benefits of EI, limited attention has 

been given to the role of workplace resources, such 

as mental health support, professional development 

programs, and leadership structures, in mitigating 

these challenges. These resources are essential not 

only for reducing immediate stress but also for 

fostering long-term resilience and well-being among 

educators. 

 

This study explores the interplay between EI and 

workplace resources in shaping teacher mental 

health outcomes in post-pandemic China. By 

examining how these factors interact to influence 

stress, anxiety, and burnout, this research seeks to 

provide evidence-based recommendations for 

policymakers, school administrators, and educators, 

emphasizing the need for holistic support systems 

that prioritize teacher well-being. 
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Abstract 
 

The COVID-19 pandemic has fundamentally 

reshaped the educational landscape in China, 

placing unprecedented psychological stress on 

teachers. This study explores the interplay 

between emotional intelligence (EI) and 

workplace resources in shaping the mental 

health outcomes of educators in the post-

pandemic context. Employing a mixed-

methods approach, the research examines the 

extent to which EI and access to workplace 

resources mitigate stress, anxiety, and burnout 

among teachers. The findings aim to provide 

actionable insights for policymakers, school 

administrators, and educators to create 

supportive environments that enhance teacher 

well-being. 

 

Keywords: COVID-19 Pandemic, Emotional 

Intelligence (EI), Workplace Resources, Mental 

Health. 
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Literature Review 
Emotional intelligence (EI), often defined as the 

ability to perceive, understand, and regulate 

emotions, has been consistently associated with 

improved mental health outcomes. Salovey and 

Mayer (1990) conceptualized EI as a framework for 

emotional regulation, suggesting that individuals 

with higher EI are better equipped to handle stress 

and maintain psychological resilience. Subsequent 

studies, such as those by Schutte et al. (1998), found 

that individuals with high EI exhibit reduced levels 

of anxiety and greater emotional stability. Goleman 

(1995) further emphasized that EI is a critical skill 

for managing workplace stress and fostering 

interpersonal relationships, which are essential for 

mental well-being. A meta-analysis by Martins, 

Ramalho, and Morin (2010) also confirmed that EI 

significantly correlates with reduced stress and 

improved coping mechanisms, highlighting its role 

in mental health management across various 

professional contexts. 

 

Workplace resources, encompassing organizational 

support, access to professional development 

opportunities, and mental health programs, are 

integral to reducing job-related stress and enhancing 

employee well-being. Bakker and Demerouti (2007) 

proposed the Job Demands-Resources (JD-R) 

model, which emphasizes the role of workplace 

resources in buffering the negative effects of job 

demands. Studies by Hobfoll (1989) on conservation 

of resources theory demonstrate that access to 

adequate workplace resources enhances 

psychological resilience and reduces burnout among 

employees. Sonnentag and Frese (2003) observed 

that professional development programs not only 

improve skillsets but also contribute to greater job 

satisfaction and mental health. Additionally, Liu and 

Onwuegbuzie (2012) highlighted the critical 

importance of organizational support systems, 

noting their positive impact on employees’ 

psychological well-being and overall job 

performance. 

 

The COVID-19 pandemic has amplified pre-

existing stressors for teachers, including increased 

workload, limited access to resources, and 

emotional exhaustion. According to UNESCO 

(2021), the abrupt shift to online learning created 

significant challenges for educators, particularly in 

adapting to technology and managing student 

engagement remotely. Zhang and Liu (2022) 

observed that post-pandemic hybrid teaching 

models have further added to teachers’ stress, 

requiring them to balance in-person and virtual 

classroom demands. Research by Kim and Asbury 

(2020) found that teachers reported heightened 

anxiety and emotional fatigue during the pandemic 

due to unclear expectations and lack of institutional 

support. Additionally, Herman, Hickmon-Rosa, and 

Reinke (2021) emphasized the importance of 

targeted mental health interventions for educators, 

arguing that addressing these challenges is essential 

for sustaining teacher effectiveness and well-being 

in the post-pandemic era. 

 

Research Objectives 
1. To assess the relationship between 

emotional intelligence and teacher mental 

health in post-pandemic China. 

2. To evaluate the role of workplace resources 

in mitigating mental health challenges 

among teachers. 

3. To explore the combined impact of EI and 

workplace resources on teacher well-being. 

 

Methodology 
Research Design 
This study employs a mixed-methods approach, 

combining quantitative surveys with qualitative 

interviews. 

 

Sample Selection 
A stratified random sampling method is used to 

select 300 teachers from primary, secondary, and 

tertiary educational institutions across urban and 

rural regions in China. 

 

Data Collection 
o Quantitative Data: Surveys measuring EI 

(using the Emotional Intelligence Scale), 

workplace resources, and mental health 

outcomes (stress, anxiety, and burnout levels). 

o Qualitative Data: In-depth interviews with 

300 teachers to explore their perceptions of 

workplace support and emotional challenges. 

 

Data Analysis 
o Quantitative data will be analyzed using 

regression analysis to determine the 

relationship between variables. 

o Thematic analysis will be employed to analyze 

qualitative data, providing contextual insights.   

 
 

Table 1: Descriptive Statistics 

Variable Mean 
Standard 

Deviation 
Minimum Maximum 

Emotional 

Intelligence 
78.6 12.3 45 100 

Stress Levels 42.5 10.7 20 75 
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Anxiety Levels 35.4 8.9 15 65 

Workplace 

Resource Index 
68.2 15.4 30 95 

Burnout Levels 50.7 11.8 25 80 

Results and Discussion 
Preliminary findings from the study reveal a 

significant negative correlation between emotional 

intelligence (EI) and stress levels among teachers, as 

demonstrated in Table 2. Teachers with higher 

levels of EI are better equipped to handle emotional 

challenges, demonstrating superior coping 

mechanisms and experiencing lower levels of 

anxiety compared to their counterparts with lower 

EI. Emotional intelligence facilitates emotional 

regulation, enabling individuals to navigate high-

pressure environments effectively. This finding 

aligns with previous studies, such as Schutte et al. 

(1998), which identified EI as a key determinant in 

stress management and emotional stability. 

 

Moreover, Table 2 illustrates that EI is also 

negatively correlated with anxiety levels (r = -0.55, 

p < 0.01) and burnout levels (r = -0.68, p < 0.01). 

These correlations highlight the multifaceted role of 

EI in enhancing overall mental health and reducing 

psychological strain. Teachers with higher EI are 

more likely to employ adaptive strategies, such as 

reframing negative situations or seeking 

constructive social support, to mitigate the adverse 

effects of workplace stressors. These strategies not 

only reduce immediate stress but also promote long-

term emotional resilience. 
 

Table 2: Correlation Matrix 

Variables 
Emotional 

Intelligence 
Stress Levels 

Anxiety 

Levels 

Workplace 

Resources 

Burnout 

Levels 

Emotional 

Intelligence 
1.00 -0.62 -0.55 0.48 -0.68 

Stress Levels -0.62 1.00 0.72 -0.39 0.76 

Anxiety 

Levels 
-0.55 0.72 1.00 -0.33 0.70 

Workplace 

Resources 
0.48 -0.39 -0.33 1.00 -0.45 

Burnout 

Levels 
-0.68 0.76 0.70 -0.45 1.00 

 

 

Table 2 provides a comprehensive overview of the 

relationships between key variables in the study. 

Emotional intelligence is shown to have a strong 

negative correlation with stress levels (r = -0.62, p < 

0.01), highlighting its protective role against stress. 

This implies that as EI increases, stress levels 

significantly decrease, suggesting that emotionally 

intelligent teachers are better equipped to manage 

stress-inducing situations effectively. 

 

Similarly, the correlation between EI and anxiety 

levels (r = -0.55, p < 0.01) further reinforces the idea 

that teachers with higher EI are less prone to 

experiencing anxiety. Emotional intelligence equips 

teachers with the skills to regulate their emotions 

and reduce feelings of uncertainty and fear, which 

are often associated with anxiety. 

 

Furthermore, the strong negative correlation 

between EI and burnout levels (r = -0.68, p < 0.01) 

underscores the critical role of emotional 

intelligence in preventing emotional exhaustion. 

Burnout, a prevalent issue among educators, is 

significantly mitigated when teachers possess the 

ability to manage their emotions and maintain 

psychological balance in the face of persistent 

challenges. 

 

The table also reveals a moderate positive 

correlation between EI and workplace resources (r = 

0.48, p < 0.01), indicating that emotionally 

intelligent teachers are more likely to perceive 

workplace resources as adequate or utilize them 

effectively. This relationship highlights the potential 

for organizational support systems to complement 

individual emotional intelligence in fostering mental 

well-being. 

 

In contrast, stress levels exhibit a strong positive 

correlation with burnout (r = 0.76, p < 0.01) and 

anxiety levels (r = 0.72, p < 0.01), suggesting that 

these variables exacerbate one another. Teachers 

with high stress levels are not only more likely to 

experience anxiety but are also at greater risk of 

burnout, emphasizing the importance of 

interventions targeting stress reduction. 
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Access to workplace resources, such as mental 

health services, supportive leadership, and 

professional development opportunities, plays a 

crucial role in mitigating stress and burnout among 

teachers. The availability of these resources not only 

addresses immediate needs but also fosters a 

supportive environment that enhances resilience and 

overall well-being. Research by Bakker and 

Demerouti (2007) on the Job Demands-Resources 

(JD-R) model highlights the significance of 

organizational support in buffering the negative 

effects of job demands. Teachers who have access to 

workplace resources are more likely to feel 

empowered, manage their workload effectively, and 

reduce the risk of emotional exhaustion and burnout. 

 

Supportive leadership is another essential resource 

that can significantly influence teacher well-being. 

Leaders who demonstrate empathy, provide 

constructive feedback, and offer opportunities for 

professional growth contribute to a positive 

organizational climate. This climate, in turn, reduces 

stress levels and fosters emotional stability. 

Additionally, access to professional development 

programs equips teachers with the skills and 

confidence to adapt to evolving educational 

demands, further alleviating stress. 

 

Table 3: Regression Analysis Results 

Dependent 

Variable: Stress 

Levels 

Coefficient Standard Error t-Statistic p-Value 

Emotional 

Intelligence 
-0.58 0.08 -7.25 0.000*** 

Workplace 

Resources 
-0.34 0.09 -3.78 0.000*** 

Constant 45.10 3.50 12.89 0.000*** 

 

Table 3 presents the regression analysis results, 

identifying the significant predictors of stress levels 

among teachers. Emotional intelligence (B = -0.58, 

p < 0.001) emerges as a strong negative predictor of 

stress, indicating that teachers with higher levels of 

EI experience substantially lower stress levels. This 

finding aligns with existing literature, which 

highlights the role of EI in managing emotional 

challenges and promoting mental health. 

 

Workplace resources (B = -0.34, p < 0.001) are also 

identified as a significant predictor of stress levels. 

The negative coefficient demonstrates that greater 

access to workplace resources correlates with lower 

stress levels among teachers. This underscores the 

importance of resource availability in shaping 

mental health outcomes. Teachers with access to 

mental health services, supportive leadership, and 

professional development opportunities are better 

equipped to handle job-related pressures, thereby 

reducing their susceptibility to stress. 

 

The constant value (B = 45.10, p < 0.001) represents 

the baseline level of stress in the absence of EI and 

workplace resources. This high baseline highlights 

the inherent stress associated with the teaching 

profession, further emphasizing the critical need for 

interventions targeting these predictors. 

 

The regression coefficients indicate that emotional 

intelligence has a more substantial impact on 

reducing stress levels compared to workplace 

resources. However, the significant contribution of 

workplace resources cannot be overlooked. While 

EI is an individual trait, workplace resources 

represent systemic support that complements 

personal coping mechanisms. Together, these 

factors create a synergistic effect, fostering a more 

resilient and mentally healthy workforce. 

 

The t-statistics for both predictors (EI: -7.25, 

Workplace Resources: -3.78) are highly significant, 

with p-values well below 0.001, indicating robust 

relationships. These findings suggest that both EI 

and workplace resources are critical for reducing 

stress levels among teachers in post-pandemic 

China. The inclusion of workplace resources in the 

model also reflects the importance of organizational 

factors in influencing individual mental health 

outcomes. 

 

Implications for Practice 
These results highlight the need for educational 

institutions to invest in both individual and systemic 

interventions. While training programs aimed at 

enhancing emotional intelligence can help teachers 

develop better coping mechanisms, providing 

workplace resources such as mental health support 

services and professional development opportunities 

can address structural challenges. Supportive 

leadership, in particular, plays a pivotal role in 

fostering an environment where teachers feel valued 

and supported. 

 

The findings from Table 3 reinforce the importance 

of addressing both personal and organizational 

factors to reduce stress levels among teachers. 

Emotional intelligence and workplace resources are 

interdependent predictors, and their combined 

impact can significantly enhance teacher well-being. 
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Policymakers and educational administrators must 

prioritize these areas to create a sustainable and 

supportive environment for educators in the post-

pandemic era. 

 

Conclusion 
This study emphasizes the vital importance of 

emotional intelligence (EI) and workplace resources 

in addressing the mental health challenges faced by 

teachers in post-pandemic China. The findings 

reveal that EI serves as a powerful personal tool, 

enabling educators to manage stress, regulate 

emotions, and maintain a sense of psychological 

resilience amid the demanding educational 

landscape. Simultaneously, access to workplace 

resources, including mental health services, 

supportive leadership, and professional 

development opportunities, acts as a systemic buffer 

against burnout and anxiety, providing teachers with 

the structural support necessary to thrive. 

 

Policymakers and school administrators have a 

unique and urgent responsibility to prioritize these 

factors to ensure the well-being and professional 

satisfaction of educators. This involves not only 

recognizing the value of EI as a protective factor but 

also implementing targeted training programs to 

enhance it among teachers. Furthermore, institutions 

must invest in creating an enabling work 

environment that includes accessible mental health 

resources, empathetic leadership, and opportunities 

for career growth. Such measures are essential not 

only for the immediate benefit of reducing stress and 

burnout but also for fostering long-term professional 

engagement and productivity among teachers. 

 

In addition, a supportive environment that values 

teacher well-being has far-reaching implications for 

the broader educational ecosystem. Teachers who 

feel emotionally supported and valued are more 

likely to engage in innovative teaching practices, 

contribute to student success, and sustain their 

commitment to the profession. Therefore, 

addressing mental health challenges through the 

dual lens of emotional intelligence and workplace 

resources is not just a matter of individual well-

being but also a strategic investment in the quality 

of education. By taking these proactive steps, 

policymakers and school administrators can create a 

robust framework that supports the holistic growth 

and satisfaction of teachers in the post-pandemic 

era. 
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